
ISQ Action Research 
Presentation



Research Question

How does the teacher’s instruction in pre-
reading and close reading strategies 
affect male year 10 secondary school 
students’ perceptions of their reading 
competence and confidence when 
instructed to read challenging texts in a 
classroom context?



Process/Methodology
• Feb/17: Team (Meredith Erbacher & Brian Bodell) determined 

a research question and methods with the advice of ISQ staff 
and Dr Terry Byers (Churchie);

• May/17: 9 classes of Yr 10 students completed a (quantitative) 
pre-survey;

• 9 classes of English students were taught a reading strategy 
(Eagle and Wolf [source: Ms Sharon Crone QCAA);

• Students completed two (quantitative) reading resilience tests, 
a fortnight apart; student annotations of texts and feedback 
(qualitative) were collected;

• June/17: Students completed a (quantitative) post-survey;
• July/17: Team (Angela Cleeton, Meredith Erbacher, Dr Terry 

Byers, Brian Bodell) analysed and evaluated data from surveys 
and tests; we looked at whole class sets as well as randomly 
sampled individuals.



Questions Key
Drawn from Motivated Strategies for Learning 
Questionnaire (MSLQ*)

SE = self-efficacy
IV = intrinsic value
TA = test anxiety
CSU = cognitive 
strategy use
SR = self-regulation

4 = highly agree
3 = agree
2 = disagree
1 = strongly disagree

*Reference: Pintrich, P. R., & De Groot, E. V. (1990). Motivational and self-regulated learning 
components of classroom academic performance. Journal of educational psychology, 82(1), 33.



Examples of Survey Questions
• Cognitive strategy use

 When I am reading a challenging text, I make notes.

 It is hard for me decide what to make notes about. (R)

• Self-efficacy

 I am certain I understand how to use pre-reading skills.

 I know how to use pre-reading strategies in subjects other than English.

• Intrinsic Value

 I think I will be able to use the pre-reading skills taught in this class.

 I think pre-reading strategies are valuable.

• Test anxiety

 I worry when I have to read a challenging text.

• Self-regulation

 Even when the text is dull and uninteresting, I keep reading until I finish.



Intervention: Reading Strategy Tool
   
 
           
 
 

  
 
 
 
 
 
 
 
 
 

     Front           Back 

FLY OVER TEXT HUNT THROUGH  
TEXT 

 
 
 
 

A.  Skim and Scan  
• Connections 
• Predictions 

B.  Read Without Marking 
• Do NOT annotate yet! 

C.  Consider Perspective 
• Who or what is emphasised? 
• Who or what is marginalised? 

D.  Decide on the Central  
Idea 

Which of the following best describes the 
text’s CENTRAL IDEA?   

• An atmosphere 
• An idea 
• An experience 
• A judgement 
• A discussion 
• An emotion 
• A process 
• An event 
• An instruction 
• A criticism 
• An argument 

E.  Re-read Text 
 

a. Notes on the left side: 
• Section the text into 2 or 3 

parts 
• Summarise each part 
• Spot patterns 

G 
- Comparisons 
- Contrasts 
- Past and present 
- Cumulative 
- Problem and solution 
- Outside and inside 
- Cause and effect 
- Parts of a whole 

 
b. Notes on the right side: 

• Circle words 
• Unfamiliar words 

- Connections 
- Language features 

•  

F.    Review 
• Respond 

 

READ FOR UNDERSTANDING ANNOTATE 
 

G. Answer Questions / Write 

Adapted 
from Ms 
Sharon 
Crone’s 
(QCAA) 
‘Eagle & 
Wolf’ 
reading 
approach*

*Reference: Queensland Curriculum & Assessment Authority. (2015, June). Beyond NAPLAN - How to read 
challenging texts. South Brisbane, Queensland, Australia: QCAA.



Analysis of Intervention



Qualitative Data Samples

STUDENTS’ 
NOTATIONS 

High ability 
class 
member

Low ability 
class 
member



Qualitative Data Samples

Students’ 
sticky note 
feedback on 
the 
intervention 
tool’s clarity 
and utility



Findings – Student Perceptions



Analysis - Student Perceptions

• Little or no significant change between 
students’ pre- and post-perceptions of self-
efficacy, intrinsic value, test anxiety, 
cognitive strategy and self-regulation.

• In general, surveyed students believe they 
are competent in using strategies, require 
little teacher direction, suffer low anxiety 
when reading challenging texts, value 
strategies somewhat and possess 
reasonable reading stamina.   



Conclusions
• Intervention appears to have had an impact during the 

period of research (there is no quantitative data re: post-
research period);

• However, the surveys conclude that students’ did not 
perceive an impact resulting from the intervention;

• Observations of student practices suggest students apply 
reading strategies in idiosyncratic ways (i.e. self-select 
preferred elements of instructed reading strategies);

• The qualitative and quantitative data correlates with other 
studies that conclude older secondary students will apply 
learning strategies under instruction but revert to ‘what 
has worked for them’ (i.e. habits and practices learnt via 
trial and error during lower secondary years) when not 
directed.



Some new questions arising out of 
research

Locally…
In years 7-9, given that NAPLAN tests and reading resilience tests differ, what is 
the priority, teaching reading skills or preparing students for NAPLAN?
How will teaching younger students affect perceptions of their reading strategy 
competence, intrinsic motivation, confidence and stamina? How will year 7 
students respond to the teaching of specific reading strategies?
How will students respond to a truncated bookmark? Are our reading test texts 
too long? Would strategies be applied more consistently if taught school-wide? 

More broadly…
Assuming older students have ‘frozen’ learning habits and strategies (as 
reported in anthropological studies), when would it be best to implement 
targeted teaching of reading strategies (e.g. QCS preparation)?
Given the forthcoming testing regimes of the QCE and IB require greater self-
regulation, how can students’ intrinsic motivation be improved so that they 
deploy highly effective strategies in their learning (e.g. reading strategies, 
plenary writing, self-directed synthesis, writing processes etc.)? 



Critical Reflection
Changes to personal practice:
• Marking process (wolf & eagle)
• Appropriate length of readings for class activities
• Guided practice (I do, we do, you do)
• Recognition that the teacher is only one variable in 

student improvement
• Targeting particular reading strategies
New and enhanced interest:
• Links between brain science and classroom practice 
• News skills and enhanced interest in research
New problems:
• How to move from niche knowledge to shared knowledge 

and interest
• How to shift older students’ habits (older = risk averse)



Revised Process for Year 7
CYCLE EAGLE AND WOLF 

READING STRATEGY (side 
A)

STIMULUS TEXT (side B) READING 
RESILIENCE 
TEST

Cycle 5 
Term 3

• Survey of reading 
strategies

• No teaching of strategies 

• “Invasion Day and Australia Day”
• Collect artefact 

Test

Cycle 1
Term 4
(“I do”)

• Students receive blank 
outline of process

• Teacher-librarian teaches 
process

• Students fill in 

• “Fishing from the rocks”
• Students receive text completely annotated
• No student contribution 

No test

Cycle 2
Term 4
(“We do”)

• Students receive process 
fully completed 

• Teacher-librarian teaches 
process 

• “The Haircut”
• Students receive text with blank 

annotation-prompt boxes which they fill in 
as process is taught

Test 

Cycle 3
Term 4 
(“We do”)

• Students receive process 
with key words removed

• Students fill in as process is 
reiterated

• “Wasp”
• Students receive text with blank 

annotation-prompt boxes which they fill in 
without any teaching

Test 

Cycle 4
Term 4
(“You do”)

• Students receive process 
fully completed

• No reminder or further 
instruction 

• “Then and Now”
• Students receive clean text with no 

annotation-prompt boxes
• No teaching 

Test 

Revised in conjunction with UQ’s Science of Learning Research Centre  



Revised Survey 



Revised Bookmark

Adapted 
from 
Sharon 
Crone’s 
‘Eagle & 
Wolf’ 
reading 
approach



Cycle 1 – “I do”



Cycle 2 – “We do” 



Cycle 3 – “You do”



Student Practice
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